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Providing instructional leadership in quality differentiated practices 
 
As part of their ongoing instructional leadership responsibilities, effective leaders support 
instructional activities and programs by modelling, monitoring and evaluating quality 
differentiated practices. 
 
Goals 

 Key elements in providing instructional leadership for school-wide differentiation. 
 

 Indicators of quality differentiation in lessons plans and instructions in classroom settings. 
 

 Monitoring and evaluating quality differentiation, including providing feedback to  
teachers on quality differentiation. 

---------------------------------------------------------------------------------------------------------------------------- 

Kim reflects on her journey in helping teachers differentiate instruction in the article, On the 
Road to Differentiated Practice by Kim L. Pettig in the September 2000 Educational 
Leadership v.58 n.1.  
 
"To say that there is a single, perfect example of differentiated instruction is a contradiction 
in terms. Differentiated instruction has as many faces as it has practitioners and as many 
outcomes as there are learners. It is not a trendy quick fix, a new set of blackline masters, or 
a ready-to-go kit. Instead, many educators learn to practice differentiated instruction 
through trial and error. Rather than reinventing the differentiated instruction wheel, one 
district offers advice on the basis of five years' experience. They advise educators to work 
with a buddy, align their curriculum objectives, pre-assess student knowledge and skills, plan 
flexible grouping, shift responsibility for learning from the teacher to the students, and 
provide student choice." 

 
How will you support yourself in continuing to learn and implement DI? 
Complete this 3-2-1 reflection. We would like you to think about on your 
learning.  
 

Identify Your Reflections 
Three most important 
principles to remember. 

 
 
 

Two things that I will do 
in my practice as a result 
of my learning today. 

 
 
 
 

One puzzle or question 
that I will continue to 
ponder. 
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1. If you could change one thing in this picture then what would you change? Explain why you would 
make this change. 
 
 
 
 

 

 
 

2. What do you see that might be called Differentiated Instruction? 
 
 
 
 
 
 
 
3. Create a metaphor or simile for differentiated instruction.  
 
Differentiated instruction is a ___________ or differentiated instruction is like a __________________ 
because….. 
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Differentiating Instruction is a continuous decision making process where teachers 

search for and respond to academic diversity that may  

strengthen or impede effective learning.  

Quality Criteria for Observing Teachers 

Must Haves 

 

 

 

     

 

AMAZING 
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Jot Notes 

“Jot Thoughts” is a strategy from the Kagan Structures that can be used to review content or to 

brainstorm for writing. The object or goal of “jot thoughts” is for teammates to cover the table with ideas on 

slips of paper.  Here’s how it works: 

1. Group students into pairs. 
2. Give students small squares of scrap paper. 
3. The teacher names a topic and sets a time limit (3 minutes is a great time limit). 
4. Students whisper to their partner and write as many ideas as they can in the allotted time, one idea per slip of 

paper.  Ideas may not be repeated or duplicated.  
5. Students attempt to cover the table with ideas (no slips are to overlap). 
6. Consider using colored pencils so students can see how many of their own ideas are there. 

http://blogs.glnd.k12.va.us/teachers/akeo/2008/11/10/jot-thoughts/  

 

 

Kagan Strategies 

http://www.kaganonline.com/free_articles/ 

 

 

If you are interested in learning more about Kagan Thinking Strategies: 
Watch a three-part overview of Kagan Cooperative Learning-Structures for Success.  

Part 1:  

http://www.youtube.com/watch?v=S0s_qxJDuas  

Part 2:  

http://www.youtube.com/watch?v=SiCSKg32AMk  

Part 3:  

http://www.youtube.com/watch?v=1no94y6wLNU  

Then,  

Go to: www.kaganonline.com/free_articles/  

Scroll down and click on “Read Articles”.  

Read Dr. Spencer Kagan’s provocative and insightful articles on Kagan Structures and how they have the power to 

transform education. You’ll also find Dr. Kagan’s thoughts on cooperative learning, multiple intelligences, the brain, 

character development, Win-Win Discipline and more.   

  

http://www.kaganonline.com/AboutKaganFrame.html
http://blogs.glnd.k12.va.us/teachers/akeo/2008/11/10/jot-thoughts/
http://www.kaganonline.com/free_articles/
http://www.youtube.com/watch?v=S0s_qxJDuas
http://www.youtube.com/watch?v=SiCSKg32AMk
http://www.youtube.com/watch?v=1no94y6wLNU
http://www.kaganonline.com/free_articles/
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Sample Criteria or Goals for Inclusive Instructional Practices 

1. In my class, I purposely select different group routines to meet varying learning goals.  
2. In my class, students use their group members as a support system to ensure that no one leaves the class 

confused. 
3. When working in groups, there are established routines for students to follow so that everyone knows what 

to do.   
4. I make sure that all students are prepared for group learning by asking them to write down or reflect on 

what they are going to say or do in the group beforehand.) 
5. I ask all of my students to evaluate what they learned from group discussions. 
6. I encourage all students to figure out what big ideas they should know from the unit or lesson. 
7. I ask all students to set goals that identify specific concepts, ideas, or terms they need to know. 
8. I ask all students to self-assess or try to determine which concepts they don't understand well throughout 

the unit.  
9. I administer formative assessments that will help me quickly and accurately identify what all of my students 

understand about a topic. 
10. I ask all students to periodically check whether their strategies (or approach to learning) are working and 

adjust accordingly. 
11. I ask all students to check to see whether or not they are making progress towards their goals. 
12. I ask all students to reflect on the way they study or learn. 
13. I ask all students to help me decide which activities are best for them.  
14. I give all students choices that are matched to their needs and strengths AND also matched to learning 

standards. 
15. I ask all students to help me plan what they are going to learn (for example, by developing criteria for a 

rubric). 
16. I make a special effort to recognize students' individual progress, even if they are below grade level. 
17. I consider how much students have improved when I evaluate or assess them. 
18. I stress the importance of understanding school work over memorization to all of my students.  
19. I ask all students to explain how they got their answers. 
20. I don't let my students just do easy work, I make them think. 
21. I press all of my students to do thoughtful work. 
22. I help my students apply what they're learning in my class to their life. 
23. The ideas that students learn are related to what's happening in our city or community.  
24. Learning in my class starts with problems about the world. 
25. I adjust my lesson plans to meet the needs of high-achieving students and low-achieving students 

simultaneously. 
26. I expect students with disabilities to achieve established learning goals. 
27. I establish meaningful relationships with ALL of my students. 
28. I break down skills into parts to make it easier for my students to learn. 
29. I ask students for feedback on classroom routines. 
30. How much can you engage ALL students in rigorous discussions? 
31. How much can you engage students who are at a variety of reading levels in your lessons every day? 
32. How much can you develop a systematic strategy or routine to serve students who are lacking in basic 

skills or students who need extra challenge? 
33. How much can you ensure that even "fun" activities result in deep learning? 
34. How much can you adjust a lesson on your feet to respond to students' needs in the moment? 
35. How much can you develop lessons that are valuable or important to your students?  
36. How much can you determine whether or not students are understanding your lesson?  
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Classroom Observations 

 
 

Instructional  
Practices 

Goals 
 
 

1.  2.  3. 

 
Criteria 

 
A. Quality 

(Clear, Accessible, 
Rigorous, Relevant) 

  

 
 
 
 

  

 
B. Consistency 

(Frequency in  
daily lessons 

demonstrated with 
quality and/or 

frequency of use 
with instructional 

purpose)  
 

 
 
 
 
 
 

  

 
Scope 

(one student, 
groups, class,  

all classes) 
 

 
 
 
 

  

 
Agility 

(Responsive to 
learners and 

classroom context) 
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Clarity Unit Planner 
Purpose: To enable teachers to think with clarity and agility about the content being taught in a unit and how students and teachers will 
see and promote growth toward mastery.  The clarity planner makes it possible to see the core measures of learning for a unit on one 
page and is used by teachers to plan, reflect, and revise the variety of assessments, and learning goal/assessment, match and the 
feedback cycle for a unit of study.  By anticipating teaching time in between each assessment, noting how many lessons are needed 
and available given the school calendar, teachers can ensure that units are not rushed at the end and ample time is given for the 
hardest parts and necessary practice. 
 
Goals (teacher learning goals for this planning tool): 

1. I can state the goals for a unit in clear, accessible, rigorous, and relevant terms for all students. 
2. I can make precise and explicit connections between the learning goals and the assessments students complete in a unit of 

study.  
3. I can plan a variety of types, forms, and sources of feedback throughout each unit.  
4. I can articulate to students specifically what an assessment will measure. 
5. I can plan where extra time, practice, and differentiation will likely be needed before teaching the unit. 

 
Step One: Make Visible the Unit Plan 
1. Place content and skill learning goals in center of circle. Abbreviate the goals to save space. For example, change, “I can write a five 
paragraph persuasive paper.” to “persuasive paper”. Number each goal. 
 
2. Identify a large scale understanding goal that relates to the unit. Write this in sentence or question form (Essential Question) and 
label this goal A. 
 
3. Identify major assessments that students will complete in the unit and place the names of these assessments around the outside of 
the circle, numbering the assessments in the order that they are completed. 
 
Step Two: Connect the Learning Goals to the Assessments 
1. Write the number of the Learning Goal next to the Assessment that assesses the Learning Goal. Only write the numbers of Learning 
Goals that students will get feedback on from the assessment. 
 
 
Step Three: Identify the Type, Form, and Source of Feedback 
1. For each assessment, use the feedback pyramid to identify the type (informal, formal), form (formal, informal), and source (self, peer, 
expert/teacher) that students will receive during the assessment. 
 
Step Four: Reflect 
Consider the following questions: 
1. Are all Learning Goals assessed in at least one assessment? How many times in the unit are goals assessed? Should certain goals 
be assessed more than once to show growth? 
 
2. Is there a variety of types, forms, and sources of feedback throughout the unit? 
 
Step Five: Plan for Time 
1. Note how many lessons are required and are available given the school calendar between each assessment. 
 
Step Six:  Plan for Diversity 
1. Ensure all students can attain or make progress toward each goal. If necessary break goals down into parts and determine where 

each part will be assessed to show progress toward a goal. 
2. Annotate the multiple ways students are acquiring, practicing, and demonstrating their learning. 
3. Note how students will be grouped. 
4. Identify where supports and extensions will be needed. 
5. Mark if an assessment will be differentiated and associate the learning goals assessed. 
6. Mark where there will be time for students to practice a skill that they need as individuals. 
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Clarity Unit Planner 

 

Teacher:  ___________________       Subject:  ___________________ 

Grade:  ____________________ Unit:  _____________________ 

 

  

Understanding Goal 

 

 

1.  
 

2.  
 

3.  
 

4.  
 

5.    
 

6.  

Content Knowledge/ Skills Taught/Assessed 

(number each learning goal) 
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The Pyramid and Ladder of Feedback  

One way to organize the types, forms and sources of 

feedback is by using the Feedback Pyramid. Teachers and 

other facilitators of learning use it to both plan and reflect on 

their assessments. With it they combine different key 

components to create a variety of ongoing feedback 

moments and methods:  

 

 

Type: Formal vs. Informal 

The top of the pyramid describes the type of feedback 

learners can receive. A quick informal conversation with a 

teacher, a note from a peer, a review of one's own work, or 

an explanation from a parent might support understanding 

more than a formal grade on a project. When we create feedback in our classrooms, striking a healthy 

balance between informal and formal feedback is key. Too much informal feedback and students may have 

difficulty drawing judgments about their progress. Too much formal feedback and students may become 

extrinsically motivated by grades.  

 

Form: Written and Verbal  

Assessments should offer feedback to the learner using a variety of forms. For example, a teacher may 

write feedback in the margins of students' journals or speak with students to give feedback, individually or 

in small groups. Perhaps there are other forms of feedback thinking of Learning Profiles using MI theory or 

learning styles. Creating a variety of forms that communicate useful information to the learner is a key 

element in crafting feedback.  

 

Source: Self, Peer, and Teacher 

Assessments should leverage many different sources of feedback. The teacher is not the only source of 

information in a classroom. Students can offer valuable feedback to each other.  

 

How is this pyramid used?  

Some teachers use it to reflect on their various assessments. A teacher might say, "Well I've got many 

assessments like pop quizzes that are formal and give written feedback to the student from me the 

teacher." This pyramid urges that teacher to complement those assessments (or replace some) with 

informal, verbal, peer and self-assessment strategies. Teachers also use the pyramid as a planning device. 

In order to create a rounded assessment experience for students, a teacher might ask, "Can I create some 

informal, verbal, self-assessments early on in the unit? What might be some informal, written, peer 

assessments? What types of formal assessments can I build?" In this sense, the pyramid becomes a tool 

that teachers use to create feedback to support understanding. 

(*) This text, used to describe the Feedback, is an excerpt (with some modification) from the Assessing for 
Understanding, Project Zero, Harvard Graduate School of Education, WIDE World course designed by 
Daniel Wilson and taught by Heidi Goodrich.  
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Clarity Planner Rubric 

Criteria Yes, And Yes Yes, But No Evidence 

Unit 
Planner 
Format 

Assessments and 
monitoring materials are 
attached on multiple pages. 

The unit plan itself fits on one 
page, including goals 
matched to assessments that 
include intended form and 
source of feedback. 

The unit plan has some 
of the components, but 
some are missing or 
incomplete. 

Spans multiple pages and 
content is incomplete 

 
 

Learning 
Goals 

Learning goals are likely to 
pique the interest of all your 
students. 
 
Learning goals will not only 
foster inquiry and 
understanding but will also 
promote transfer to other 
domains. 

Articulates clear learning 
goals (understanding, 
knowledge, and skills) that 
are student-friendly and that 
would make sense to 
someone who isn’t an expert 
on the topic.  
 
Goals are written as 
statements that describe 
desired learner outcomes in 
precise, measurable, and 
obtainable terms. 
 
Goals are attainable by ALL 
students and also challenges 
your strongest students.  

Learning goals are clear 
but they may not be fully 
understandable by a 
novice.  
 
 
Your goals are written as 
statements that describe 
desired learner 
outcomes in precise, 
measurable, and 
obtainable terms but may 
not be attainable by all 
students.  

Learning goals are not 
written as statements that 
describe desired learner 
outcomes in precise, 
measurable, obtainable 
terms and/or the learning 
goals will not be 
attainable by all students.  

  

Key 
Assessmen
ts 

There is also evidence that 
you use a variety of methods 
for students to represent 
their learning (varying 
communication modes as 
appropriate to the content).  

The link between unit 
goals/course objectives and 
key assessments are clear. 
The circle planner helps 
students understand how the 
assessments are tied to the 
goals and will help them 
regulate their learning.  

The link between unit 
goals/course objectives 
and key assessments 
are mostly clear in that 
they it helps students 
generally understand 
how the assessments 
are tied to the learning 
goals.  

The links between the key 
assessments and unit 
goals are not clear. It 
would be difficult for a 
student to regulate their 
learning if they were to 
see a circle planner 
displayed in class.  
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Feedback Arrows clearly show where 
students will apply feedback 
to another assignment or to 
the next unit. 

Multiple sources and types of 
feedback are planned (formal 
vs. informal, peer vs self vs. 
teacher, written vs. verbal). 

Feedback structures are 
mostly focused on 
formal, independent 
learning. 

The plan does not 
incorporate a variety of 
feedback structures. 

 

Access Multiple access points are 
evident in the additional 
materials. 

Plans for multiple access 
points are noted in the at 
least one of the following 
areas: goals, assessments, 
monitoring materials. 

Although there are 
multiple assessments of 
each goal, the 
assessment rely only on 
language (reading, 
writing, and/or speaking) 
or do not use the “style” 
of the content. 

There are not multiple 
assessments with 
different opportunities for 
expression for each 
learning goal. 

 

Rigor There are extensions for 
goals, assessments, 
materials, and/or activities. 
Criteria have extensions. 

It is clear from the circle 
planner where the teacher 
believes students may 
struggle or excel and time 
and lessons are adjusted 
accordingly. The elements of 
rigor are clearly articulated. 

Although the parts of 
rigor: (time of sustained 
focus, parts thinking, and 
ways parts fit together) 
are identified, it is 
unclear where the 
teacher expects students 
to excel and struggle. 

The elements of rigor are 
not articulated making it 
hard for the teacher to 
adjust the rigor. 

 

Relevance Students see value beyond 
immediate goals for 
sustaining effort to learn. 

Explicit connections are made 
to student lives, identifying 
value in learning. 

Connections to student 
lives are forced or weak. 

No effort is made to 
increase relevance and 
value in learning. 

 

Content of 
Unit Plan & 
Materials 
 
 

It is clear that the unit plan 
follows the general play 
structure (goal, 
starting/ending position, 
action pattern (including time 
to return to starting position 
to reflect), and quality 
criteria). 

There is evidence that the 
unit plan and accompanying 
materials carefully considers 
the use of ALL-ED routines to 
promote durable, thoughtful, 
motivated learning.  

There is evidence that 
the unit plan considers 
the use of some ALL-ED 
routines. The general 
play structure is not 
readily apparent in the 
unit plan.  

There is no evidence of 
ALL-ED routines in the 
unit plan. No evidence of 
the play structure.  

 

 

 


